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Abstract: Taking into consideration the continuous social change, rapid societal development, and the fact that teaching is
one of the most stressful professions, it is crucial to frequently research and identify the factors that contribute to teacher burnout.
Recognising the risk factors that can lead to burnout in teachers enables preventative action and the provision of appropriate
support at all levels of the educational system. The aim of this study is to identify the risk factors for teacher burnout. The study
applied the PRISMA guidelines while conducting an extensive literature search in the following academic databases: Scopus and
Web of Science. Based on a survey conducted in February 2025, 138 articles were identified. The Rayyan programme was used
to identify and remove duplicate articles, resulting in 127 articles for further analysis. Articles were included only if they met
the following criteria: original scientific papers and research articles with a focus on teacher burnout and risk factors, research
published in the five-year period before the present study was conducted (2020-2024), and peer-reviewed journal articles
published in English and available to the researcher in full text. A total of 8 articles were selected for their relevance and full-text
analysis. The results show that the most frequently reported risk factors for burnout in the teaching profession are: job demands,
high expectations, lack of autonomy, and socio-demographic characteristics of the participants. These findings point to the need
for further research on this topic, as well as the need for collaboration between educational institutions and government agencies
with teachers in order to prevent teacher burnout and improve working conditions, expectations, and performance.
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1. INTRODUCTION fessional effectiveness — refers to “the self-eval-
uation dimension of burnout®, which relates to
“feelings of incompetence, and a lack of achieve-
) o ment and productivity at work* (Maslach et al.,
and chrom(? stressors at worl'c (Salx'/aglon'l et al., 2001, p. 399). The importance of this three-di-
2022). This syndrome manifests itself in three mensional model of burnout lies in the fact that

rpaln dlfm?'nsmn;: a 'sta'lte of emotloﬁal ex};aus- it clearly positions the individual’s experience of
tloni(a celing o cyfrf11c1§m and detac Enent lromh stress within a social context and incorporates the
work, and reduced effectiveness at work (Maslac person’s self-concept and the concept of others

et al., 2001; Maslach & Leite'r, 2016). Thg first (Maslach et al., 2001; Maslach & Leiter, 2016).
component of burnout — emotional exhaustion — Similar to Maslach’s approach on burnout, De-

refers to“ the bamﬁ 1nd1}\1/1duql stress dm@nsmr; of merouti and Bakker (2008) identified two main
burnout”. Here, the exhaustion dimension refers dimensions of burnout: exhaustion and disengage-

to “feelings of being overext.ended and depleted ment (from work). They defined exhaustion as “a
of one’s emotional and physical resc?u.rces“. The consequence of intense physical, affective, and
secoqd cpmponent of burnopt — cynicism/deper- cognitive strain“ and disengagement as “distanc-
sc')nahsa.ltlon — refers to “the 1pterpersonal co.n‘Fext ing oneself from one’s work in general, as well
d¥mens%on of burnout*. Ir_l thl? case,'t.he cynicism as work objects and work content (Demerouti
dimension refers to negative, insensitive, or over- & Bakker, 2008, pp. 4-5). Furthermore, teachers

ly detgched reactions to diverse aSPe‘?tS_ of work. who care the most are more likely to be at risk of
The third component of burnout — diminished pro- burning out at work (Rankin, 2023)

Burnout can be defined as a psychological
syndrome that occurs as a result of long-term
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Rankin (2023) mentioned that recent research
suggests that burnout is widespread among teach-
ers in Europe, Africa, South Africa, Asia, Austra-
lia, New Zealand, the USA, Canada, the Middle
East, and many other countries. The causes of
stress can vary and have different effects on the
individual (Salvagioni et al., 2017, 2022). As the
teaching profession is indeed a helping profes-
sion, teachers are exposed to extremely high emo-
tional and professional demands, which can lead
to a stressful state of the organism (Carroll et al.,
2022; Hillert & Schmitz, 2004; Rankin, 2023). It
is therefore of great importance and interest for
teachers to work on preventing their profession-
al burnout (Juki¢ & Ham, 2024). The importance
of preventing burnout is also shown by the fact
that it has a negative impact on a teacher’s effec-
tiveness (among other things) (Garcia-Arroyo &
Osca, 2017) and has negative consequences for
a teacher’s health (Braun et al., 2019; Larson et
al., 2018). Studies in several countries show that
teachers are increasingly considering leaving the
teaching profession precisely because they are ex-
posed to high levels of stress and show symptoms
of burnout (Skaalvik & Skaalvik, 2015). Insuffi-
cient resources and high job demands contribute
significantly to burnout, thus, a balance between
demands and resources is crucial for a teachers
well-being (Markovic et al., 2024). In addition,
work-related stressors such as lack of autonomy,
high demands, poor relationships, and workplace
violence are the most important predictors of
burnout (de Souza et al., 2023). Psychological risk
factors include emotional intelligence, anxiety,
and job dissatisfaction (Miniurova et al., 2024).
A study reports varying burnout prevalence rates
among teachers, with a significant proportion ex-
periencing phases of resistance, tension, and ex-
haustion (Miniurova et al., 2024). The existing
literature on this topic considers the role of the
emotional demands of the teaching profession and
there is broad agreement that socio-demographic
factors and job characteristics should be consid-
ered when analysing burnout in teachers, although
the results are mixed (Buonomo et al., 2017). At
the same time, more recent research analysing the
risk factors in greater depth has suggested that

positive resources must be taken into account in
order to achieve better protection against the risk
factors of burnout (Buonomo et al., 2017).

A systematic review on this topic is important
for several reasons and can be considered from sci-
entific, social, and practical perspectives. Firstly,
summarising the existing research enables a syn-
thesis of the existing knowledge on teacher burn-
out, as well as the identification of key risk factors
and potential research gaps. It also enables a deeper
understanding of risk factors for burnout syndrome
in teachers, which may contribute to the devel-
opment of new theoretical models. In addition,
the present review highlights the methodological
weaknesses of existing studies and suggests guide-
lines for future research. Secondly, teacher burnout
has an impact on the educational system. It reduces
the quality of teaching, increases employee turn-
over, and may have long-term consequences for
the educational system (Braun et al., 2019; Carroll
et al., 2022; Garcia-Arroyo & Osca, 2017; Larson
et al., 2018; Rankin, 2023; Skaalvik & Skaalvik,
2015). Identifying the main risk factors can help
education policy makers develop better prevention
and support programmes for teachers. Burnout can
affect the quality of interaction with students, their
motivation, and their learning outcomes (Maslach
& Leiter, 2016; Skaalvik & Skaalvik, 2014). Third-
ly, understanding the risk factors enables schools,
government agencies, and other institutions to de-
velop effective programmes to support teachers.
Preventing burnout contributes to teacher well-be-
ing, which is crucial for the long-term stability and
quality of the education sector (Rankin, 2023).
Identifying risk factors can help in the design of
professional development programmes aimed at
strengthening teachers’ resilience and helping them
cope with burnout.

2. METHODOLOGY

In this systematic review, the PRISMA (Pre-
ferred Reporting Items for Systematic reviews
and Meta-Analyses) guidelines were used for pa-
per selection (Grimshaw et al., 2021). In compli-
ance with these guidelines, an attempt was made
to conduct a systematic review that is as rigorous
and comprehensive as possible.
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2.1. Search strategy

In the search for relevant scientific articles, two
online databases (Scopus, Web of Science) were
examined in February 2025. Studies published in
English between 2020 and 2024 were considered.
The databases mentioned were chosen for their
importance and relevance in science, and the time
frame was chosen in order to examine up-to-date
information on this topic. The following search
strategies were used for each database:

* Scopus: TITLE-ABS-KEY (“teacher
burnout” AND “teacher stress” AND “pro-
fessional stress” AND “risk factors”™),

*  Web of Science: Topic (“teacher burnout”
AND “teacher stress” AND “professional
stress” AND “risk factors™).

2.2. Study selection

The studies were collected in the Rayyan pro-
gramme (Ouzzani et al., 2016). It was used to anal-
yse duplicate titles and abstracts, cross-check the
data in the studies, and eliminate inconsistencies.
The studies were selected based on inclusion and
exclusion criteria. After the author had checked
all the data obtained with the Rayyan programme,
an independent reviewer repeated the entire pro-
cedure in order to avoid bias.

2.3. Inclusion criteria

The criteria for inclusion were:

» original scientific papers and research pa-
pers focused on teacher burnout and risk
factors;

* research published within the five-year pe-
riod before the present study (2020-2024);

» peer-reviewed journal articles;

» research published in the English lan-
guage;

» full-text papers available to the research-
ers.

2.4. Exclusion criteria

The criteria for exclusion were:

e opinion pieces, book reviews, editorials,
letters to the editor, research reports, sup-
plement articles, or solely theoretical stud-
ies without empirical data;

« research published outside the scope of the
pre-determined period of five years (2020-
2024);

* non-peer-reviewed publications;

e research that was not published in the En-
glish language;

* papers that was unavailable to the re-
searcher in full text;

¢ research that did not discuss teacher burn-
out and risk factors.

All data collected was saved and processed in
the Rayyan programme.

2.5. Bias assessment methodology

The adapted Newcastle-Ottawa Scale (NOS)
was used to assess the risk of bias (Table 1). In
addition, the author endeavoured to review and
select data according to the above-mentioned in-
clusion and exclusion criteria. The author checked
the data several times to ensure that there were no
ambiguities and biases in the methodology. Fol-
lowing which, an independent reviewer reviewed
the entire process and the data to ensure impartial-
ity of the research, and assessed the risk of bias
based on the adapted NOS.
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Table 1. Risk of bias assessment of the studies included in this systematic review

Study Selection Comparability Outcome Rating
Bensaid et al. (2024) *kk *k *x Low risk
Hongsa & Polyong (2024) *kk *k *okk Low risk
Kalinien¢ et al. (2024) Hkk *k *k Low risk
Daumiller & Dresel (2023) *kk *k *kk Low risk
Fleming et al. (2023) *kk *k *kk Low risk
Safiye et al. (2023) *kk *k *k Low risk
Mari¢ et al. (2021) *kk *k *k Low risk
Silva et al. (2021) Jkk *k *kok Low risk

Rating scale: 7-8 stars = low risk of bias; 6 stars = medium risk of bias; 0-5 stars = high risk of bias.

The risk assessment of the included studies
showed a low level of bias in all studies, indicat-
ing high quality of research.

3. RESULTS
3.1. Search results

A total of 138 articles were identified from the
two databases. The Rayyan programme was used
to identify and remove duplicate articles, resulting
in 127 articles for further analysis. After analysing

keywords, abstracts, connection to the research
topic, availability of the article, and applied meth-
odology, the number of relevant articles was re-
duced to 14. After a detailed assessment of the re-
search focus and the content of the studies, as well
as a review of the characteristics of the studies
based on the specified analysis criteria, 6 studies
were excluded. Thus, the final sample consisted of
8 articles (Fig. 1) that met all of the above criteria
and were retained for detailed full-text analysis.

-

-

Extraction of studies from two databases ]

Scopus (N =111)

Total = 138

Identification

Studies identified from:

Web of Science (N = 27)

]

Duplicates removed

h 4

Papers screened
(N=127)

using Rayyan
(N=11)

Papers excluded based
on criteria for exclusion

v

Screenin

Full-text articles

using Rayyan
(N=113)

[

systematic review
(N=8)

Included

Studies included in this

Figure 1. PRISMA flow diagram of the study selection process
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3.2. Characteristics of included studies

The studies listed in this systematic litera-
ture review were conducted in various countries
(Brazil, Germany, Lithuania, Morocco, Repub-
lic of Srpska (Bosnia and Herzegovina), Serbia,
Thailand, and the USA), which demonstrates the
significance of this topic and the importance of
research on teacher burnout and associated risk
factors.

The research methodology used in the studies
included were quantitative in nature, while the
type of study differed: six cross-sectional and two
longitudinal studies. The Maslach Burnout Inven-
tory scale was most frequently used to investi-

gate burnout in teachers (in six studies), but other
scales were also used depending on the research
aim of each study.

The results of the selected studies in this sys-
tematic review indicate that the most common risk
factors are increased job demands, high expecta-
tions, lack of autonomy, and socio-demographic
characteristics of the subjects (gender, age, mari-
tal status, parental status). The most common lim-
itation of the studies is fear of bias (as most of the
results were self-reported information), as well as
certain geographical and demographic character-
istics. A more detailed description of the charac-
teristics of the studies included in this systematic
review can be found in Table 2.
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4. DISCUSSION

The analysis of the studies included in the
present systematic review showed several con-
sistent results with regard to the risk factors as-
sociated with burnout among teachers, whereby
contextual characteristics are also emphasised.
Both Bensaid et al. (2024) and Mari¢ et al. (2021)
emphasised the importance of socio-economic
and socio-demographic factors, and specifically
pointed to the importance of work climate, lack
of didactic means, and the limited autonomy of
teachers as crucial factors for emotional exhaus-
tion and depersonalisation. Both are cross-sec-
tional studies and they mention the Maslach
Burnout Inventory as one of the instruments for
data collection. However, even though it is a val-
idated and recognised questionnaire and a similar
research methodology, the self-reported respons-
es collected using this questionnaire can lead to
bias. Furthermore, it would be beneficial to fur-
ther investigate the institutional context and try to
determine the cause-effect relationship of teacher
burnout through additional research.

Hongsa and Polyong (2024) found that almost
constant time pressure at work, low level of job
satisfaction, low level of self-efficacy, and low
ability of teachers to reject work that is beyond
their scope has influenced teachers’ emotional ex-
haustion, while daily conflicts at work, or even the
occurrence of problems in the work environment
and low level of self-efficacy has led to cynicism
among teachers. Teachers’ ability to control their
work (i.e., to work according to plan) influenced
their professional efficiency. One specific aspect
about their study is that it was conducted after the
COVID-19 pandemic, which has had a significant
impact worldwide and whose consequences are
still being researched in various contexts. In ad-
dition, there is a large proportion of foreign teach-
ers among the respondents in this study, and they
may be culturally different from Thai teachers.
Therefore, it is possible that they deal with stress-
ors differently and experience burnout risk fac-
tors differently. Furthermore, as in the previously
mentioned studies, it is not possible to establish
a causal relationship of teacher burnout. It would
be useful to further investigate the influence and

relationship between the institution, in terms of
its characteristics, and burnout among its teach-
ers, taking into account their socio-demographic
characteristics and cultural differences.

Kaliniené et al. (2024) confirmed that external
support, especially from supervisors, can miti-
gate the risk of burnout in teachers. This obser-
vation is consistent with Fleming et al. (2023),
who found that transformational leadership and
psychological safety are protective factors against
the progression of burnout over time. In addition,
gender was found to be a protective factor in both
Kalinien¢ et al. (2024) and Fleming et al. (2023),
where the likelihood and intensity of burnout was
lower among male teachers. However, it should
be noted that, we are comparing the findings of
a cross-sectional (Kaliniené et al., 2024) and
a longitudinal study (Fleming et al., 2023), and
that both have certain limitations in terms of re-
search methodology and the use of different ques-
tionnaires to investigate burnout. Kaliniené et al.
(2024) simultaneously analysed both the cause
and consequences of burnout, while Fleming et
al. (2023) investigated a small fraction of burnout.

Regarding the psychological dimension, Safi-
ye et al. (2023) contributed important insights by
explaining that the ability to mentalise, especially
hypermentalisation, serves as a mediator against
teachers’ emotional exhaustion and depersonali-
sation, thus contributing a cognitive-emotional
regulation aspect to burnout prevention. Mean-
while, Daumiller and Dresel (2023) emphasised
how academic goal structures — particularly
normative and work-avoidance goals — are risk
factors for burnout, stating that motivational ori-
entation plays a crucial role beyond contextual
working conditions. However, it should be noted
that the study by Safiye et al. (2023) was conduct-
ed during the COVID-19 pandemic, which may
have influenced the results, but there is insuffi-
cient data on which to determine a cause-effect re-
lationship. There is also no data on which dimen-
sions of burnout are associated with a reduction
in the possibility of mentalising over time. Taking
into account the demographic and geographical
characteristics, it is also necessary to analyse the
institutional context, especially when it comes to
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teachers who are employed at a higher education
institution. The study by Daumiller and Dresel
(2023) lacks data on the types of institutions in
which teachers are employed.

Finally, Silva et al. (2021) augmented the role
of sociodemographic factors and showed that uni-
versity professors who are under 40 years old, sin-
gle, childless, and work at multiple institutions are
more prone to burnout, emphasising the cumula-
tive effect of personal life and employment struc-
ture. The limitation of this study certainly lies in
the specific research sample, but at the same time,
the findings are significant since this is the first
study involving university professors in Salvador.
The results cannot be generalised, but they are a
significant indicator of the presence of burnout in
this population group. Even though teachers are
the respondents of all the studies listed in this sys-
tematic review, there are still certain specificities
of the workplace at each level of the education
system that should be taken into account when
conducting research, as well as when analysing
the data obtained.

Overall, the results of the above studies consis-
tently show that burnout in teachers is multifacto-
rial. Key risk factors include high job demands,
low level of autonomy, inadequate material and
emotional support, and poor leadership practises.
Despite differences in national contexts, educa-
tional levels, and sample characteristics, the over-
arching patterns are remarkably congruent. The
present systematic review underscores the view
that effective burnout interventions and preven-
tion must simultaneously address both systematic
organisational deficiencies and individual coping
mechanisms.

Furthermore, the results of the studies analysed
provide a solid empirical basis for the develop-
ment of educational policies, institutional practis-
es, and future research directions. The findings of
Bensaid et al. (2024), Hongsa and Polyong (2024),
and Maric¢ et al. (2021) clearly point to unfavour-
able working conditions, excessive job demands,
and limited teacher autonomy — all of which re-
quire urgent policy interventions to improve the
material and organisational infrastructure in edu-
cational institutions. Policy must therefore priori-

tise resource allocation, workload regulation, and
the institutionalisation of professional autonomy
in order to reduce the risk of burnout.

In addition, the findings of Fleming et al.
(2023) and Kaliniené et al. (2024) emphasise the
protective role of transformational leadership and
supervisory support. Their findings suggest that
leadership development programmes should be
embedded in national strategies for quality assur-
ance in education. At the same time, the findings
of Safiye et al. (2023) and Daumiller and Dresel
(2023) highlight the relevance of psychological
competencies, which point to the need for con-
tinuous professional development that includes
the improvement of psychosocial and emotional
competencies.

In practice, educational institutions should
implement a multi-level support system that
combines structural improvements with teach-
er-centred interventions, including mentoring,
peer support, and resilience training. Particular
attention should be paid to groups and individu-
als that are especially vulnerable to burnout, such
as teachers with low socio-economic status, those
without strong support networks, or those work-
ing in multiple institutions (Silva et al., 2021).
Education policy could therefore focus on devel-
oping strategies based on the results of scientific
research and the specific needs of teachers, taking
into account their well-being.

Future research should build on these findings
by using longitudinal and cross-sectional studies
to examine how institutional variables interact
with individual psychological traits over time. In
addition, researchers should examine how differ-
ent leadership models, work environments, and
policy frameworks influence teacher burnout and
well-being in different educational systems.

5. CONCLUSIONS

This systematic review shows that burnout in
teachers is a multidimensional and complex phe-
nomenon that is influenced by the interrelation-
ship between socio-demographic, organisational,
psychological, and motivational factors. Unfa-
vourable working conditions, high job demands,
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low autonomy, and poor leadership practices con-
sistently emerge as important external risk factors
in different educational contexts, beyond the so-
cio-demographic characteristics of the teachers.
Psychological resilience, mentalisation skills, and
supportive leadership act as protective factors that
can mitigate the negative effects of workplace
stressors. In addition, personal characteristics
such as gender, marital status, and socio-economic
status are also associated with a risk of burnout. A
systematic review of the above-mentioned studies
suggests that organisational factors appear to play
a more influential role on teacher burnout than
individual characteristics. The results support a
paradigm shift towards institutional strategies that
should focus on improving working conditions,
the work environment, the quality of institutional
leadership, and strengthening teacher autonomy.
It is therefore necessary to strengthen the support
network at all levels of the education system and
to promote the resources of individual teachers
to prevent and manage burnout. A comprehen-
sive, holistic approach to the problem of teacher

burnout is of paramount and crucial importance
for promoting teacher well-being and maintaining
quality education.
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